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Didact ic  Concept  

 

Below is a detailed didactic concept to deliver 1-week English as a Medium of Instruction 

(EMI) courses at two distinct levels for teaching staff from German universities. The courses 

are designed for groups of up to 12 participants, working at either B2 or C2 level of English-

language proficiency. While the course structure will be the same for both levels, the content 

and materials will be adapted to ensure their level-appropriacy. The course will be designed 

be delivered to up to 150 participants per year with intakes in October and March at specific 

dates agreed with the client. 

 

Course objectives 

• To increase participants’ confidence in using English to teach their academic subjects 

• To introduce a range of language for use in a variety of academic contexts 

• To improve communication with students 

• To provide a model of best practice when dealing with international students 

 

Course outcomes 

By the end of the course participants should feel more comfortable in using English during 

lectures, seminars and tutorials. They will have a range of techniques and resources to use 

to develop their English. Participants will have reflected on their own current language and 

teaching practices and set development goals.  

 

Course design  

The course is designed to lead participants through a range of academic teaching scenarios, 

from large lectures to one-to-one tutorial or supervision sessions, while building on language 

competencies each day. Each session will include an introduction to the topic, allowing 

participants to share current practice and understanding before moving on to interactive 

teaching and learning tasks using demonstrations, case studies and practice activities. 

Sessions will conclude with a review and reflection task where participants will consider how 

the language learnt fits within their teaching context and the situations they are most likely to 

face in their courses. Each day will aim to recycle language and concepts from previous 

sessions on the course culminating in a micro-teach task at the end of the course. 
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The AWL (Academic Word List) will be incorporated into all sessions to ensure as much 

coverage as possible and there will also be the opportunity for participants to investigate and 

develop vocabulary related specifically to their academic discipline. 

 

Sessions will be suitable for practitioners from a range of academic disciplines and 

experiences. Participants will be asked to share ideas, strengths and difficulties with others 

to establish a collaborative and co-constructed learning environment whereby they can learn 

from each other to establish a model of best practice. 

 

Feedback and assessment 

This will take the form of self, peer and tutor feedback and assessment.  

 

Reflective journals: Self-assessment will be through the use of a personal reflective diary 

each day. Participants will be asked to respond to a number of reflective questions in order to 

assess their own competencies in each area of the course and use this to set development 

goals for achievement both during the course and post course. This will be completed in an 

online blog format, allowing tutors to respond to posts and provide individualised feedback. 

 

Micro-teach: A micro-teach session will take place at the end of the course, pulling together 

different aspects of the course. Participants will be able to choose from a range of different 

micro-teaching tasks and relate these to their own specialist subject, depending on their own 

strengths and weaknesses. They will be expected to complete a self-evaluation form at the 

end of their micro-teach and will also receive personalised feedback from peer observers and 

the main course tutor. 

 

Course participation: Tutors will write a brief report on each participant outlining the strength 

of their participation and contribution throughout the course. Tutors will also highlight 

individual language areas that each participant needs to further develop. 

 

Course delivery model  

The course outline below would be discussed in greater depth with the DAAD to ensure 

training is relevant to the local context and aims of the programme. Information from a needs 

analysis focusing on specific situations teachers find most challenging to deal with in English, 
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discussion with the DAAD and reflection on Edinburgh College’s experiences with previous 

international teacher training groups will all inform the final course content.  

 

Topics for each group will be the same but materials will be differentiated by language level. 

 

Courses will run over 5 days from 9.00am to 3.00pm, with 30 units of 45-minutes (22.5 hours 

total) of teaching per week. Courses at each level will be offered at agreed dates over 

several weeks in March and September each year. Dates are flexible and courses can be 

run concurrently or consecutively. 

 

Course Content 

 

Day  9.00am – 10.30am 11.00am – 12.30pm 1.30pm – 3.00pm 

Monday Purposes and 

challenges of EMI 

What is 

internationalisation? 

Intercultural 

communication 1 

Tuesday Language for lectures Language for online 

participation and 

communication 

Intercultural 

communication 2 

Wednesday Language for seminars Questioning techniques Academic vocabulary 

development 

Thursday Language for 1-1 

interaction 

Providing effective 

feedback 

Micro-teach 

preparation 

Friday Micro-teach Micro-teach Course review and 

goal setting 

 

Moodle will be used for pre-course information and for additional self-study materials and 

may also be used during the course for homework tasks and discussion forums. 

 

Purposes and challenges of EMI: 

• What is EMI and why is it relevant and important 

• Current issues and beliefs 

• Challenges for staff and students 
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What is internationalisation?: 

• The role of internationalisation in German universities 

• Implications for staff and students 

Intercultural communications 1 & 2: 

• Different academic cultures 

• Cultural communication barriers 

• Overcoming cultural differences 

Language for lectures: 

• Introducing and concluding lectures 

• Signposting in lectures 

• Scaffolding techniques for lectures 

Language for online participation and communication: 

• Effective communication online 

• Moderating and organising online groups 

• Writing effective emails 

Language for seminars: 

• Structuring a seminar 

• Asking and answering questions 

• Asking for and giving clarification 

Questioning techniques: 

• Display and referential questions 

• Closed and open questions 

• Indirect questions 

Academic vocabulary development 

• Investigation and categorisation of subject specific vocabulary 

Language for 1-1 interaction: 

• Giving advice 

• Helping to focus attention 

• Setting goals 
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Providing effective feedback: 

• Making suggestions 

• Language for obligation & necessity 

• Feedback models 

Micro-teach: 

• Plan and deliver one of the following: 

- A short lecture 

- Run a seminar 

- A presentation on a key theme learnt during the course 

• Collect feedback from peers 

• Set personal developmental goals 
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Teaching mater ia ls  

 

Published Materials 

The course will make use of published materials to support the development of vocabulary. 

Some examples of published materials that may be incorporated are outlined below: 

 

M McCarthy & F O’Dell (2008) Academic Vocabulary in Use, Cambridge University Press 

 

Colin Campbell (2007) English for Academic Study, Vocabulary Garnet, University of 

Reading 

 

https://learnenglish.britishcouncil.org/category/topics/academic 

 

https://www.ted.com/talks  

 

Bespoke materials 

The majority of materials for the course will be self-created and bespoke. This will enable the 

tasks to be tailor-made for the participants and specific to their context. After further 

discussion and a need analysis, final materials will be designed to meet the over-arching 

goals of the project. However, sample materials are included below and these will be 

adapted and supplemented once the profile of the participants is known. 

 

 

https://learnenglish.britishcouncil.org/category/topics/academic
https://www.ted.com/talks
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S amp l e  M at e r i a l  1 :  I n t e r cu l tu r a l  co mmu n i c a t i o n  1 ,  

C 2  l e ve l  

 
 

 
My Values, Your Values 
 
Decide to what extent you agree with the statements below. 
 
1 = not at all 
5 = completely 
 
Talk to one different person for each statement. See if you agree and, if not, discuss your 
opinions. 
 
 

 My Values Your Values 

Education systems are 
much the same throughout 
the world. 

1     2     3     4     5 1     2     3     4     5 
 

Name: 

Educational cultures are 
much the same throughout 
the world. 

1     2     3     4     5 1     2     3     4     5 
 

Name: 

You can tell how good a 
learner’s English is just by 
talking to them. 

1     2     3     4     5 1     2     3     4     5 
 

Name: 

Attitudes to plagiarism and 
cheating are much the same 
throughout the world. 

1     2     3     4     5 1     2     3     4     5 
 

Name: 

All generalisations are more 
or less true, including this 
one. 

1     2     3     4     5 1     2     3     4     5 
 

Name: 
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Video task 
 

1. Watch the video clips of students talking about their experiences. Make notes on the 
main points that they talk about in the table below. 

Students 
 

Main differences Main difficulties 
 

 
 
 
 
 
 
 
 
 
 
 
 
 

 

Other relevant points 
 

 
 
 
 
 
 
 
 

 
 

2. Put the problems highlighted above into four different categories: 

a. Interpersonal relationships 

b. Lectures/lessons 

c. Assignments and assessments 

d. Educational culture 

 

3. You will be given one of the topic areas to think about. In groups, express clearly 
what you, as a lecturer, are expecting from your students in that area and how you 
can make sure students know your expectations. 
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4. Watch the video clips of students and staff talking about their experiences. Make 

notes on the techniques that they have found helpful in trying to reach and 
understand these expectations. 

 

Interpersonal 
relationships 

 

Lectures/lessons 
 

Assignments and 
assessments 

 

Educational culture 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

   

 
 
Can you think of any more to add to the list? 
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Case studies 
 
Your group will be given some case studies to read.   
 

• What do you think is the cause of the problem?  

• What should have been done to prevent this situation occurring?  

• What can be done to help improve the situation? 

 

Role play 
 
In pairs choose one of the case studies. One person take the role of the tutor and the other 
the student. What do you need to discuss to solve the issue? Record your conversation on 
your phone. 
 

 
 

.  
 

 

Case study 1 

 

Amin is an excellent student. He left his high school in India top of the 
class. He hands in his first essay to you, which you think is very good 
and you award a mark of 75%. He comes to see you the next day 
clearly very upset by the mark he has been awarded, which he thinks is 
very low. 

Case study 2 

 

Gareth is a student in a maths class. You had been explaining a 
difficult concept so at the end you asked if there were any questions or 
problems. Nobody said anything. Later that day, Gareth comes to your 
office and asks you to explain the concept again. You are quite 
annoyed as you had left time for this in the lesson but he didn’t ask 
you. Now you are very busy and don’t have the time to explain it again. 

Case study 3 

 

All semester, Jasmin seems to have been following the lessons. She 
contributes in class and does not ask for help so you have assumed 
that she is having no problems with the course. 
Halfway through the semester you begin to do some assessments. 
Jasmin does quite badly and her written work is not at a high enough 
standard. 
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S amp l e  M at e r i a l  2 :  L an g u ag e  fo r  Se mi n ar s ,  B 2  l ev e l  

 
 

Structure and roles in a seminar 

 

Look at the general stages of a seminar below. Put them in the correct order by putting 1 – 4 

in the column and then decide who will be doing most of the speaking at each stage: tutor, 

students or both. Ignore the final column for now. 

 

Activity Stage order 1- 4 Leading role: Tutor 

or Students? 

Possible language 

functions 

Setting a formal 

question which 

could be asking for 

agreement or 

disagreement, 

defining terms, 

justifications etc. 

   

Conclusion where 

contributions are 

reviewed and ideas 

summarised. 

   

Providing a formal 

statement which 

could be based on a 

fact, a feeling, an 

opinion or a course 

of action through a 

short presentation. 

   

Exploration stage 

where there is an 

exchange of 

opinions or ideas. 

   

 

Stages adapted from Wallace, 1980, in Jordan, 1997, adding categories of Formal 

statement, Formal question, Exploration & Conclusion to suggest interactive roles for 

participants 
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Common language functions in seminars 

 

Now look at the list of language functions below. At what stage do you think they are most 

likely to be used in a seminar? Some can go in more than one stage. Write the letters A – K 

in the final column above. 

 

 

Function Example 

A. Agreeing  

B. Disagreeing  

C. Asking a question  

D. Summarising  

E. Paraphrasing  

F. Presentation  

G. Giving reasons  

H. Giving examples  

I. Interrupting  

J. Asking for clarification  

K. Asking for repetition  

 

Now look at these samples of language and add them to the correct function. Add your own 

examples if you can. 

1. Yes, absolutely. 

2. So what you are saying is…. 

3. I agree to some extent, but…. 

4. Could you repeat that please? 

5. If I could stop you there for a moment. 

6. I didn’t quite get that. 

7. Could you explain what you mean by……. 

8. To sum up… 

9. Do you accept what she is saying? 

10. The main focus today is… 

11. So, as we have seen… 

12. As a result of… 

13. For instance,….. 

14. The reason being… 

15. That’s all very well, but 

16. I fully agree with X. 

17. Can I check that I have fully understood……? 

18. Can I interrupt briefly? 

19. Sorry, but I didn’t quite follow you. 

20. To give an example……. 
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Pronunciation Focus 

 

Look at the sentence that your tutor gives you. Mark the main stress, pauses and any 

features of connected speech on the sentence. 

 

 

Communication Practice 

 

Work in groups of 3. Each person should choose a role A – C 

Person A: Introduce the topic and set a question for discussion. Summarise at the end. 

Person B: Give your opinion with reasons and examples. 

Person C: Paraphrase or ask for clarification, and then disagree. 

 

Choose a topic from the list below, or decide on your own topic, and discuss for 5 minutes, 

following the instructions for your role.  

 

Swap roles and choose a different topic until everyone has practiced all 3 roles. 

 

Topics: 

• Internationalisation is a benefit to universities in Germany. 

• Internationalism is a threat to academic standards. 

• EMI enables access to good quality higher education for everyone.  

 

 

Reflection 

 

Look at the language functions below. How confident do you feel about each one? 

 

 Needs work Almost there Confident 

Agreeing    

Disagreeing    

Asking a question    

Summarising    

Paraphrasing    

Presentation    

Giving reasons    

Giving examples    

Interrupting    

Asking for clarification    

Asking for repetition    
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